 

ABN  14 852 335 677

MINUTES  OF  THE  MEETING

AEU 163 Greenhill Road, Parkside 5063

THURSDAY 6 May 2010  4.45 to 6.30 pm

Chaired:  Peter Cavouras

Minutes:  Penny Cavanagh

1. Exchange of Accounts and Administration and Change over  etc
2. Present and Apologies

Apologies:  Apologies: Robin Aukett, Annette Chigros,  Ty Cheesman, Shane Hennessy,

Jarrod Lungley, Kathleen Meyers,Jodie Papadopoulos,

Present: Geof Bailey, Penny Cavanagh, Peter Cavouras, Donna Foster, Helen Douglas-Irving, 

Irene Frangos, Paula Hensing, Helen Peake, Jane Penhall, 

Mareea Smith, Rick Sommariva, Nik Surikov.

Non-attending:  Scarlett Lucero
Minutes from Previous Meetings

Moved      
Rick Sommariva

Seconded 
Geof Bailey

3. Business Arising from the Minutes 

Constitutional Change Discussion 

Peter will speak to it at AGM and written proposal for Legal Brief as background tabled in the Executive Report
LETASA Aims Revision

Agreed Suggestions of changes to Objects of LETASA March 4, 2010
To promote and provide support to legal education in schools in SA

To produce and disseminate legal education resources

To link teachers and students with the broader legal community 

LETASA role in resource development for New SACE Stage 2 – copyright issues
Suggest workshop in Term 1, 2011 and suggestion maybe Term 4, 2010 

Discussion around materials we develop to be made available to teachers but with a LETASA badge not SACE badge.  Suggest copyright on all our materials.  Peter to follow up with Alex Ward to refine copyright issues.

4. Correspondence 

In

Letter from Senate that unfortunately Harry Evans previous Clerk Senate is not available on the conference dates and neither is the current Clerk Senate Dr Rosemary Laing.  
5. Reports

· Executive Report

Attached

National Curriculum – Peter urged people to report any updates 

Twilight PD – question why less attendees, lot SACE paperwork and PD, people like them but can’t always attend, stop putting book early on advert as people may like to go at the last minute, often the presenters want to offer the sessions, Helen Douglas Iriving is going to give us the link to the ABC Forum Michael O’Connel and George Mancini.

Robin Aukett SACE Outline see Executive Report for details
· Treasurer’s Report – not available as apology

· New SACE – not available as apology

· Technology Report – Robin had to pay for internet security upgrade. Only charged LETASA 1/3 as shared and purchased USB microphone and USB’s for Penny purchased and copied on USB’s for Pre-service students materials from our last annual conference. 

· Publications Report – Revision Guides ready to go. Need more people to submit contributions for Legal Brief.
· Membership Report – 61 members – 9 brand new members. Suggested we ring them before the conference. 
Mentoring – Penny to email everyone re mentoring to collate information, then it can be in the President’s Annual Report.
· Country Liaison – position not filled

· Annual Conference – Approach Flinders to give us morning tea.  Uni SA to give us venue again, USB’s, water bottles and PES Night venue.  Alex Ward is available if not in a trial.  Minister John Rau – Penny to approach as keynote. Rick Sarre another possibility. We will need to have main emphasis on SACE – end Sept and Oct, so won’t be finalised but could have speakers such as Shane Hennessy, Robin, Peter, Geof to do something on SACE.   
Same catering for lunch and Helen to think about biscuits and her time commitment.
6. Any Other Business

· Discussion of letter to all Education Ministers from SOSE Educators attached

Dates:

Sunday June 13 Muriel Matters Play at the Adelaide Town Hall – an Adelaide Suffragette in London  
August 27 Conference, 

Wednesday Sept 15 PES Night 

Student Constitutional Convention 20 August
AEC – How to vote – DVD – copies readily available contact AEC
5 minute action packed court room play? For Rick – Guilty Plea – Any Ideas?
Meeting Finished:  5.42 pm

NEXT MEETING:  Thursday 27 May 2010 4.45 pm AEU 

Nibbles:  Caos

EXECUTIVE REPORT





6 MAY 2010
Constitutional change to our aims/objects
At the March meeting suggested changes were tabled for discussion as per the agenda for today’s meeting and it was suggested that I write a statement in support of the motion for change to present at the 2010 AGM.

I propose something along the following lines:

Dear members

For the past few years the objects of the association expressed in both our constitution and in official correspondence have read as follows:

· To promote and provide support to the teaching and learning of legal studies in civics education

· To publish and disseminate legal education materials

· To provide a forum for discussion

At a meeting earlier this year it was decided that these should be reviewed to check whether or not they were still congruent with the work of the association.

Subsequent meetings agreed a change was needed and that they should read:

· To promote and provide support for legal education in schools in South Australia

· To publish and disseminate legal education resources

· To link with the broader legal community for teachers and students

The first of these allows for the fact that although the Legal Studies curriculum may be delivered in the Northern Territory and Malaysia, our association is a ‘South Australian’ one. It is not always feasible or practical to provide a service to colleagues outside of the state although this will continue on a non-obligatory basis.

The second simply reflects a broader application of the range of things we may be able to offer.

The final aim reflects increasing demand on procuring partnerships with agencies and organisations in the general field of legal education that can support us in the desire to improve civic literacy and civic participation. Partners have included, tertiary institutions offering law and legal education, the profession, judicial officers and members of parliament.

It is for this reason that I commend the motion for the change to you and look forward to a favourable response.

Peter Cavouras

LETASA President

National curriculum developments
A number of us may be involved in working parties or consultations to do with the introduction and implementation of the National Curriculum, particularly History and I ask that you report anything of significance to LETASA. As yet we have not n=made any submissions from this association but will be happy to consider this if there is a groundswell of opinion in favour of it.

The circulated SASOSE letter to ministers of education is very comprehensive and I urge you to read it.
Twilight teacher PD 

Numbers for these sessions is starting to dwindle and a number of factors could be to blame including timing, lack of notice, the non-requirement of PD hours and choice of topic. 

Please give consideration to whether or not you would like me to continue to offer them and I welcome suggestions about topics.
New SACE and the Legal Studies subject outline
Robin has recently posted a link to a powerpoint that explains aspects of the new subject outline that comes into operation in 2011. The powerpoint will be added to, but explains the fundamental changes to the front end of the document and the current link to performance standards. [These won’t be finalised until October 2010] He is also hoping to post exemplars of how to adapt currently taught tasks to the new requirements.

In the first instance can you please check out the link to see if it opens and runs for you as there may be issues with programme compatability.  Please feedback to Robin at robin.aukett@sa.gov.au
Annual conference
Penny and I have been considering a draft programme that caters for an emphasis on changes to the curriculum and course. Current discussions have also included consideration of the offer of a session by Martyn Anderson, back to back sessions by Alex Ward and one by Shane Hennessy.
Peter Cavouras

To all Ministers of Education

Social educators from around Australia urge Ministers to consider the following points at your forthcoming May meeting:

1. We welcome a national curriculum, but unlike the English, Maths and Science curriculums, we believe that the social science component has been badly misconceived.  We believe that this is a crucial time to delay the implementation of the history curriculum and truly consider the national goals for schooling in order to develop a social science curriculum more suited to citizens of the 21st Century. 
2. We also urge you to re-think the reasons COAG gave you for disbanding the Studies of Society and Environment (SOSE) learning area in favour of two disciplines, and to consider the (perhaps unintended) consequences of that decision for schools.

3. We speak from experience in observing that the fate of this curriculum is like  that of any other – it succeeds or fails on the basis of how much attention is given to the professional development of the teachers who will teach it. We urge you to give pre-eminence to pre-service and in-service education, but to not forget that a large part of teacher professional learning is delivered by voluntary teacher associations who require support.

1. We consider that the social science curriculum as outlined in the Shape of the Curriculum document is badly misconceived for the following reasons:
· Its genesis was a political and not an education decision. Previous Prime Minister John Howard’s inclination was to have a national curriculum in Australian History throughout the compulsory years, and gave the job to academic historians.  Educators responded cynically and asked where the opportunity to teach world history would come from, and where schools would find the time to teach such a content-heavy subject. 
· There seemed to be no turning back and it was then inevitable that geographers would lobby strenuously for their position in the national curriculum and so SOSE began to unravel.  While many specialist teachers of these disciplines were genuinely concerned about the teaching of their discipline by ‘generalists’, they were also motivated by a belief that the introduction of SOSE was responsible for falling student numbers in senior years.  (As with Science, it is more likely to be the fact that a greater range of senior subjects is now available).

· We object to these ad hoc decisions forming the basis for curriculum decision-making in this learning area.  It does not appear that at any time was there any public discussion about what students are entitled to learn about their society and environment in the compulsory years. Nor was there any consultation with social scientists from all of the relevant disciplines, other than history and geography. (It seems unlikely that all the areas of Science would not be consulted about that subject’s content coverage).  There has been no ‘big-picture’ scoping of the area. We do not see how ACARA can claim that this is a “curriculum for the twenty-first century” if no cognisance is given to the many social science disciplines that now frame decision-making in this country in business, government and universities. 

· Perhaps the lack of consultation about this learning area is also responsible for the incomplete interpretation of the national goals for schooling in this new curriculum. The third part of Goal 2, committing to support all young Australians to become ‘active and informed citizens’ cannot be achieved through history and geography alone. Mention in these aims of Australia’s social, cultural and religious diversity, its system of government, history and culture, reconciliation with indigenous cultures, democracy, justice and civic life, cultures and countries of Asia, improving natural and social environments – all of these valued aims are more relevant to SOSE than to any other learning area in the curriculum, and yet most of them have been relegated to a general capability, a cross-curriculum perspective or totally ignored.  (Where is economics, for example, or global education?) 

· Some public discussion might have enabled the community to see what will be lost in the education of their children if history and geography are to be the only discrete areas studied. Perhaps people may ask how students can become active citizens without studying civics, let alone gaining some concepts from economics, anthropology, demography and other social sciences, as well as perspectives on globalisation, and a full picture of sustainability – not just ecological, but economic, and social sustainability. These connections are only made apparent in an integrated learning area. 
· It seems incredible to us that the in conception of this curriculum Science should be treated as an integrated multidisciplinary learning area and SOSE should not. All the talk about ‘discipline integrity’, ‘depth of disciplinary knowledge’ and a ‘return to disciplines’ is hypocritical if it applies to separating SOSE disciplines but does not apply to the physical sciences.  We believe that all the social sciences complement and enrich each other and probably have more affinity to each other than Science subjects. This does not seem to be apparent to the designers of this curriculum as it is our belief that the draft geography curriculum is being written with no reference to how it might be integrated with history if this is the wish of a school. Page 11 of Shape of the curriculum talks about ‘allowing for cross-disciplinary learning’ but has made it impossible.

· It is surely not possible that the curriculum designers considered the current subjects as comprising a ‘core’ curriculum, but with only history representing the social sciences?  Past reviews of education (e.g. 1994 Wiltshire review Shaping the Future in Queensland, and the Australian Primary Principals Association charter (2008) regarded English, Mathematics, Science and Social Education (or SOSE) as the core curriculum that all future citizens must cover in the compulsory years.  The current ‘core’ is too narrow.
2. We believe that the social science learning area as currently conceived will lead to many grave consequences for schools. 

· The most important of these consequences is that it will re-clutter the curriculum. Science subjects in the junior secondary school (physics, chemistry, physiology) became integrated into the one subject, Science, in the 1970s. SOSE did not integrate the social sciences under one banner nationally until the early 1990s. This integration ‘uncluttered’ the curriculum, allowing for more flexible time-tabling and teaching that could take advantage of natural connections. (E.g. ‘World poverty’ must be understood in terms of European colonisation as well as economic, cultural and geographical factors). Integration means that new perspectives can be easily absorbed – e.g. nano-technology in Science; future studies in SOSE).

· The new Science curriculum can be implemented as a single entity by schools across the nation. Consider the staggered implementation of the social sciences on the other hand – first, history implementation will force schools to re-write work programs; two years later, geography implementation will cause them to do another re-write; and presumable another re-write will be necessary when the ‘rest of SOSE’ is somehow dealt with.  This is not fair on teachers, particularly primary teachers, but also those in schools that would still like to integrate in the middle years because they find this the most appropriate pedagogical approach for that age-group. Such disruption will not be welcomed by teachers.
· It is symptomatic of a design fault in this curriculum that some topics that have been fundamental to SOSE are no longer given the same importance that once allowed millions of dollars to be spent on promoting them - e.g. civics (Discovering Democracy);  Asian Studies (Access Asia materials); global education (Global Perspectives and the recent Pacific Neighbours materials). We know from experience that making something general or cross-curricular means that is owned by no-one and usually attended to in an ad hoc manner, if at all. (Look at the history curriculum’s attempt to incorporate sustainability). We fear that these and many other materials will in future lie in school libraries unused. 

· One of the problems with not writing a fully integrated SOSE curriculum to be implemented at once like Science is that work is still being done on defining some capabilities and cross curriculum perspectives like sustainability and intercultural understanding and so they are not very obvious in the current draft of history. We fear that some things will be loaded into the geography syllabus (e.g. global education) that would then only be seen from a geographical perspective. This is not satisfactory.

· Having to consider too many ‘capabilities’ and cross-curriculum perspectives in their planning will be burdensome for teachers. Within a carefully integrated SOSE curriculum, many of these were already incorporated into the design and stated in relation to specific topics.  Teachers, especially primary teachers need the assurance that there is a place to teach certain things.
· A good example is civics (i.e. the knowledge about our democracy that is fundamental to the civic life of our nation). While citizenship can be promoted across the curriculum, civics must have a home, and its only home is within SOSE.  Propensity to act as a citizen rests on civic knowledge, and experience in the UK in recent years has shown that such civic knowledge cannot be honed without a dedicated place in the curriculum. However, we know that civics itself is rather dry and only comes alive within inquiry into current social issues or role play of council or parliamentary debate, senate inquiry or mock court, and therefore does not lend itself well to a stand-alone place in the curriculum. It has been a major part of SOSE until now, incorporating historical and contemporary aspects. It is not feasible to leave it to a few students sitting on school councils and an occasional school election.

· Another example is intercultural understanding. It is a fine aim to develop this across the curriculum, but it must rest on some substantive knowledge, and this comes from social sciences such as sociology and anthropology, disciplines which underlay the original SOSE strand of Culture.  A multicultural nation in a globalising world needs a deeper understanding of the concept of “culture” than is apparent in a ‘general capability.’ 
· However, the crucial example is the concept of ‘sustainability’, which many schools are already developing in an integrated manner.  Understanding sustainability must be regarded as a ‘basic’ in a twenty-first century curriculum. This requires seeing the connections between economic, social and environmental consequences of our actions and the only way to do this is within a carefully sequenced integrated curriculum where the interconnections are made obvious.

3. Professional development of teachers is crucial to success or failure of any curriculum: 

· SOSE was not seen as a success by some but has been treasured by others. A compelling reason for teacher resistance was lack of sufficient background knowledge to be able to teach it. However, this is not a sufficient reason for abandoning a learning area which has so much value for students and which in its entirety can achieve so much of what is valued in the national goals. There always was history in SOSE. If the history part of SOSE was not taught or not taught well it was because of insufficient professional support for teachers. A new curriculum will not in itself solve this problem.
· In any cohort of pre-service primary or secondary teachers there will be some who specialised in particular social sciences and many who did not take a social science in their senior years at all. Yet, armed with good pedagogical knowledge, they have been expected to go out and teach the concepts and skills of many disciplines. Many more mature students might not have touched a social science subject since year 9, while others may have done three years of SOSE at school. There has been little attempt in pre-service quarters to fill the gaps in the background knowledge of these students.  The same applies in different ways to long-established teachers. Science teachers have had the advantage of a general science course throughout the compulsory years of schooling for a long time and therefore have a head start with a more comprehensive knowledge background.  However, the same problems of providing sufficient support and opportunities for updating content knowledge are common to both these content-dense subject areas.
· We believe that integrated SOSE is not only possible but highly necessary to prevent loss of important parts of the curriculum, provide relevance and overcome overlaps. The pedagogy is of utmost importance, but content knowledge is paramount. Teacher associations will provide much of this, but we need financial support to provide it in regional areas of large states and believe this to be a very cost-effective form of delivery. 
OBJECTS  OF  LETASA
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       of legal studies in civics education


To publish and disseminate legal education materials
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